1* 



M \ V 



P K « I M K 



JC 680 377 



ED 023 379 

o> Test Inte, pte’4t.cr> ,r> Cwnsei.rtg Coe»or»«y College Students, 

Pub 0»te (681 
Note lip 

D«c»ptTsTo^«e^.^”E<^c^L^,s. - ovnsel.ng TKeot,«s Counselor Role. <roup Counsel, ng. Cu-dance 

Cooosel.no. Colleges. •Stu.dent Interests. Vocat.onal Counseling and 

To as=,u Btodents with formulating goals commensurate with their ®n° 

defo^7". sti= a; ev.daaced bv p-eviou= colsge and tO*. 

and college placement scores. 120 were selected at random for the study. Divided into 
groups If 40 each, the students were assigned <o one of three condition* of 
counc^ng and testing (D non-reinforcement counseling (Group A), in which the 
counlllll assumed alaissez fare role. (2) reinforcement (Grouo B). in which the 

counselor verbally reinforced student responses, and (3) fo 

which took the pretest and posttest Students m groups A and B were ®^couraged to 
interact verbaMv with respect to their test profiles. Each student, using the ''V® 
Personal Inventory test, rated himself on a 5-poin1 scale . The values were 
S^’len interest areas, social service, outdoor, mechanical, clencal. computational, 
persuasive, scientific, artistic, literary, and musical No significant change was de ec ed 
r certain student interests at P 05 level. It was concluded that 
integrated group counseling and testing produced no significant changes in student 

interests. (D?) 
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EXAMINATION OF TWO METHODS OP TEST INTERPRETATION IN 



COUNSELING OOMMUNITT COLLEGE STUDENTS 



Norma J* Kruger 
University of Missouri 



Ihe purpose of this study was to seek a means by which eomnuniwy 
college students could explore Interests 9 abilities 9 and personality factors 
In eduoatlonal-vooatlonal planning and establish a relevance to themselves* 

If srouths are to become productive members of soelety 9 they must be 
able to gather relevant Information about themselves and the world of work* 
Perluss (1963) noted too few youths had enough knowledge about the world of 
work 9 while Russell (1965) stressed the Importance of Increased emphasis on 
developing In students basic strategies of Inquiry and realistic declslon- 
nrnklng* The problem of educational-vocational planning for post*4ilgh school 
youth has enlarged as the number and kind of choices required In our present 
society have become more complex (ltran 9 1965)* 

A need to develop ways and means for community college students to 
acquire basic knowledge and become proficient In making choices has been 
recognized* The responsibility of the school for helping students develop 
has been acknowledged* The prol^em Is finding the means of Implementing this 
responsibility * 

Out of concern for helping community college students attain a meanlng- 
ful experience from post-hl^ school education 9 Integration of planned 
testing and group counseling was included In the curriculum of a community 
college In the west* The objective was to help those students having 



difficulty formulating goals commensurate with their Interests and ^^ALiFJ 
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lha m jor theoratleal baaa for tha atu^ vaa takan from raaaareh 
rapoFtad Iqr &aanar (1962)# Kraaibolts (1964)# l^fan (1964)# and Kauntelta and 
Ihoraaan (1964). ttadar eontroUad oondltlona Ihoraaan found bahavloral 
oounaallng Ineraaaad Inforaatlon-aaaking bahavier of hlgb aehool atudanta* 
(1964) Foportad JunloF oollaga atudaata* daolalon Faaponaaa InoFaaaad 
id&an daolalon Faaponaaa noFa FalnfoFoad In Individual oounaallng* 

VaFlona nathoda of taat IntaFpFotatlon hava baan ax^Fad bgr OFaaaal 
and Mittaaon (1950)# lana (1952)# Rogara (1954)# Goldnan (1961)# and ^IkaF 
(^965)» Oia llbaFatuFa Favlawad did nol Favaal anyr abudlaa FapoFtad ualng a 

ooiblnatlon of plannad taatlng and FalnfoFoanant oounaallng in a gFoup aat- 
ting* 

nraa tha pfaaant atudj uaa ooneaFnad with tha quaatlons Bov do 
oartaln oounaaloF bahavloFa duFlng taat IntaapFatatlon Inflnanea dhanga In 
atudant IntaFaata? Thr— hjpotbaaaa uaFa atatads (a) Ihafa will ba no 
algnlfloant ohanga In IntaFaata of atudanta in non^FolnfoFoanant oounaaUng# 
group d# aa naaauFad by oartaln quaatlona fbon tha £gnmal 
(b) IhoFa vlll ba no algnlfloant ohanga In IntaFaata of atudanta In Fain* 
foFeaaant oounaallng# group B# aa aaaaurod bgr oartaln quaatlona fFon tha 
JSBBI J^antom (o) Thara will ba no algnlfloant dianga In Intaraata 

of atudanta In tha control group C# aa maaauFad by oartaln quaatlona fron tha 
Hup Faraonal IhrmtoFr* 

Method 




lha 120 aubjaota for tha atudy vara aalaetad randoiOy fxon tha 325 
atudanta ansoUad In tha oonaanlty oollaga idio vara daflnad aa dafldant In 
baalo aklUa aa avidanoad by pravloua oollaga and high aehool raoorda# GFd 
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below 2 .C, and college placement examination test scores below the 5 &th 
percentile* This classification was determined on the assumption that an 
educational or vocational goal related to the curriculum of the conmunity 
college required at least average ability and achievement potential* 

Ihe experimental groups were assigned from this san^le to one of the 
three conditions of counseling and testing* Sach group of 40 was subdivided 
Into small groups of el^t for the testing and counseling sessions* Groups A 
and B mat twice each week for ten weeks with the same counselor; group C 
(control) met once the first week and once the last week of the experimental 
period* 

Three conditions of group counseling and testing were defined as 
follows: (a) Non»Relnforcement Counseling (A)» that group idilch took tests 

and actively participate during test Interpretation and discussion idille ^e 
counselor assumed a lalsse^ role* (b) Relnforegmen^ CoiniseUn^ (B) 

used Identical testing and discussion procedure as group A» however^ the 
counselor would verbally reinforce student responses whldi seemed to Indicate 
self-understanding* Remarks used were **good,” **flne,** **yes,'* etc** as the 
student related test results to himself and seemed to Indicate some self- 
understanding by his remarks* (c) Control Group (C) was that givup idiich 
took the pretest and posttest* There was no counseling or testing during 
the experimental period* 

Tests administered and tbiterpreted were: (a) Brown-Holtzman Survey 

of Study Habits and Attitudes; (b) Kuder Preference Record » Personal (Form 
AH and AM); (d) Strong Vocational Interest Blank; (e) Minnesota Vocational 
Interest Inventory (males only); (f) Edwards Personal Preference Schedule* 
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Each student in groups A and B was provided with his test profile 
during test Interpretation* Group Interaction vbs eneouraged In the discus- 
sion of test results* 

The treatment variable In this study was the method of counseling 
during test Interpretation* 'nie controlled variables were group slze.^ tests 
given 9 and number of meetings during the ten week experimental period* 
Variables not controlled were age» sex» marital status » groiiqp Interaction » 
and previous educational experience* 

The pretest 9 posttest used In this study was the Ifaran Personal Ihyen- 
torj^ developed by T* Antoinette Ibran (1964)* Ten questions from the Inven- 
tory concemlng Interests were analyzed (Table 1)* Each student In the study 
was asked to rate himself on a five-point scale (pretest and posttest)* 

The directions given we res answer the questions on the RPI by writing 
1» 2, 3f 4, or 5, depending on your evaluation of yourself as con?>ared to 100 
other persons of your age group selected at. random from the population in 
this part of the country* 

The Instrument was accepted on face validity. 

These data were obtained from both experimental groups and the control 
group during the first group session and the last session of the ten week 
experimental period* 

Chl-square with four degrees of freedom was used to analyze the data 
from pretest to posttest In each group* 

Results 

A summary of the Chl-square values for each group on the ten interest 
areas Is showi In Table X* Analysis of these data has shown there was no 
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significant change In certain Interests of these conmunlty college students » 
at p .05 level* No analysis of data has been made to determine between grjup 
or individual interest change* 



Insert Table 1 about here 



DLsousslon 

Ihe literature reviewed concerning Interests noted that Interests 
never become permanently fixed » althou^ there was substantial correlation 
between test and retest results on the SVIB (Strong^ 1955)* Interest tests 
measure direction rather than strength* Therefore an implication for the 
counselor would seem to be to look at the direction of Interest* Interest 
measureinent Is ambiguous but useable In counseling as a means by ^leh likes 
as well as dislikes can be someidiat determined by the student* !Ihere seems 
to be a main dimension along which Interests tend to arrange themselves $ this 
would seem to be the clue to use In counseling (*^ler, I96I)* Due to ambi- 
guity of interests 9 the data of this study concerning Interest change for a 
group may have been too general* However 9 there Is a possibility Individuals 
within the groups may have changed Interests 9 since the data was not analyzed 
for individual interest change* 

Information-seeking behavior as a result of reinforcement counseling 
reported by Sioresen (1964) and Hj^an (I9649 I965) was measured by meaiis other 
than self-evaluation; self-evaluation may have been a weakness in this study* 
Berdle (1954) suggested self-evaluation was least accurate in assessing 
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Walker (I965) found self-acceptance of test results significantly 
hl^er using individual test interpretation procedures, \MXe Folds and Gayda 
(1966) noted no significant difference in self-understanding or decision-mak- 
ing regardless of method of grouping during test interpretation • Implications 
fiem this study seem to suggest as Wialker (1965) states, that no one approach 
in test interpretation is satlsfactoiy for all students. 

Values, needs, and abilities of the individual, as well as occupational 
opportunities available, are all important Victors. Research fbr this study 
investigated interest change. Possible sources of error could be related to 
factors not considered. 

In summary, it was concluded that the study of Integrated group 
counseling and testing reported found no significant changes in Interests of 
these students. Further research could be undertaken to investigate change 
in (a) decision-making behavior; (b) educational-vocational planning; (c) self- 
understanding; and (d) academie achievement. Such Investigations would make 
significant contribution to our understanding of educational-vocational 
planning behavior and help construct a more valid theory of vocational i 

development. 



Miiiiii 
















TfTTA M! if- »»!.'»♦ 






.1 .1. VFV lu 



Kruger ' 

Raferenees 

Berdley E. Changes In self-ratings as a method of evaluating counsel- 
ing* Journal of Counseling Psychology* 195^» i» ^-5^* 

Brovn, P., and Holtzroan, W. H. Brown-Iioltzraan survey of study habits 
and attitudes* form 1* (Rev* ed*) New Yorks The Psychologleal 
Corporation 9 1956* 

Cponbach, L* J* Essentials of psychological testing * New Yorks 
Harper-Rowt I960* 

Dresselt L*, and Matteson, R* W* The effects of client participation 
in tost Interpretation* Educational and Psychological Measurement* 
1950, 10, 693-706* 

Edwards, A* Edwards personal preference survey * (Rev* ed* ) New Yorks 
The Psychological Corporation, 1959* 

Polls, J* H*, and Gazda, G* M* Comparison of the effectiveness and 
efficiency of three methods of test Interpretation* Journal of 
Counseling Psychology. 1966, 318-32^* 

Glnzberg, E. Towards a theory of occupational choice. Occupation. 

1952, 20, 491-^4. 

Goldman, L* Using tests in counseling * New Yorks Appleton-Century 
Crofts, Inc*, 1961* 

Greenspoon, J. Verbal conditioning and clinical psychology. In A* J* 
Bachraek (Ed* ), Experimental foundations of clinical psychology * 

New Yorks Basle Books, 1962* Pp* 510-553* 

Holmes, E* Presentation of test information to college freshmen* 

Journal of Counseling Psychology* 1964, ^ 54-58* 












rnutm 



immii 



m 






iii 















Kruger 8 

Krosner, L« The therapist as a social reinforcement machine. In H. H. 
Strupp and L. Luborsky (Eds.), Vol. II, Research In psychotherapy. 
Washington, D. C.: American Psychological Association, 1962. 
Krumboltz, J. D. Behavioral counselings rationale and research. 

Personnel and Guidance Journal. 1965» fiitt 383-387« 

Krumboltz, J. D. (Ed.). Revolution In counseling! Implications of 
behavioral science. Bostons Hou^ton-Mlfflin, 1966. 

Krumbolte, J. D., and Sehroeder, W. W. Promoting career planning 

throu^ reinforcement and models. Personnel and Idance J ournal. 
1965, 44, 19-26. 

Krumboltz, J. D., and Thoresen, C. E. The effect of behavioral counsel- 
ing in group and Individual settings on Information-seeing 
behavior. Journal of Counseling Psychology. 1964, 11^ 324-333. 
Kuder, G. Kuder preference record, vocational ( CH. CM). Chicago s 
Science Research Associates, Inc., 1948. 

Kuder, G. Kuder preference record, vocational ( CH. CM). Chicago s 
Science Research Assooiates, Inc., 1948. 

Lister, J. L., and MoKenzle, D? H. FVamework for the Improvement of 
test Interpretation In counseling. The Personnel and Guidance 
Joumal. 1966, 61-66. 

Lister, J. L., and Ghlsen, M. M. I^rovement of self-understanding 
through test Interpretation. The Personnel and Guidance Joumal . 
1965, 43, 804-410. 

Mftthewson, Ro H. Guidance policy and practices. New Yorks Hazper, 

1955. 

Michael, J., and Meyerson, L. A. A behavioral approach to counseling 



















Kruger 9 

and guidance* Harvard Educational Review* 1962, 22.* 382-402* 
Chlseny M* M* Interpretation of teat scores t the Impact and Improve" 
ment o£ school testing programs * The Sixty-Second Yearbook of the 
National Society for the Study of Education* Chicago s University 
^essy 1963* 

Ghlsen^ M* M* Research In^jlleatlons for test interpretation* National 
Association of Secondary School Principals Bulletin. 1965» 49. 
11 - 22 * 

Perlussy I* H* The products how does it measure up? Journal of 
Secondary Education. 1963» 2§4 110-115* 

Rogers » L* B* A conQ>arison of two kinds of test interpretation inter- 
view* Journal of Counseling Psydiology. 1954, i, 224-231 • 

Russell, J* S* Change and challenge in American education* Bostons 
Hou^ton-Mifflln, I 965 . 

I^an, T* A* Reinforcing decision-making behavior in counseling* 

Paper presented at APGA, San Francisco, 1964* 

I^n, T* A* Using selected instmctlonal approaches with average 
ability students* Rii Delta Kappan* 1965a, if^* 

I^n, T* A*, and J* D* Krumboltz* Effect of planned reinforcement 

counseling on client decision-making behavior* Journal of Counsel- 
ing Psychology. 1964, ^ 315-323* 

Strong, K*, Jr* Strong *s vocational inventory blank * Palo Alto, Cali- 
fornia s Consulting Psychologists Press, Inc* 

Strong, K* , Jr* Vocational interests eighteen years after college * 
Minneapolis s University of Minnesota Press, 1955* 

Strong, S* R* Verbal conditioning and counseling research* Personnel 







mmmmmmmmmmmm 







Kruger 10 

and Guidance Journal. 1964, 660-669. 

Super» D. e|^ Vocational develoBwent t framework for research » 
Career Pattern Study ^nograph I, 1957. 

UUmann, L. P., Krasner» L*, and GoUlns» B. Modification of behavior 
through verbal conditioning. Journal of j^bnownttl SneiAl and 
Psychology. 1961, §2, 128-132. 

Walker, J. L. Four methods of interpreting test scores. The Personnel 
and Guidance Journal. 1965, !*6j 402-404. 


















|A|i||j||||i||^||g|j|e|Sttg||||||g|jttj^^ 






I I V p . I 



^ Ji ^J w t,.i I. pi 



Kruger 



11 



Table 1 

Chi-Square Values For Experimental and Control Groups 



kre& of Interest 


Mon«Relnforced (A) 


Reinforced (B) 


Control (C) 


Soeial-Servlee 


2.58 


MS 


3.22 


MS 


4.18 


MS 


Outdoor 


2.90 


MS 


4.90 


MS 


1.84 


NS 


Mechanical 


6.18 


MS 


9.43 


MS 


3.12 


NS 


Clerical 


2.76 


IS 


2.15 


MS 


2.60 


NS 


Computational 


1.11 


MS 


2.68 


NS 


6.82 


NS 


Persuasive 


1.72 


MS 


1.92 


MS 


CM 

00 

. 


NS 


Scientific 


.72 


NS 


2.36 


NS 


1.80 


NS 


Artistic 


l.S'* 


MS 


4.52 


MS 


00 

. 


NS 


literaiy 


1.06 


MS 


1.68 


NS 


3.68 


NS 


Musical 


2.5‘^ 


MS 


4.52 


NS 


1.42 


NS 
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